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SCHOOL CONTEXT 
 
Margaret Armstrong, school improvement adviser to St Michael’s and Peter Cutts, educational            
consultant, visited the school on June 22 to carry out a supported review. The purpose of the review                  
was to work with the executive headteacher, senior leaders and governors to evaluate the impact of                
action taken since the school was placed in special measures in October 2016. This was the second                 
external review since the last inspection. The teaching and learning lead from Sacred Heart Catholic               
High School also played a full part in the review. 
 
School Characteristics 
 

▪ St. Michael’s is an average size primary school. Children join the school from a number of 
different nursery settings. 

▪ The proportion of pupils who are eligible for pupil premium funding is well above average. 
▪ The proportion of pupils who access SEN Support is high. Some year groups include a high 

proportion of pupils who have additional needs, including the 2016 Year 6 cohort.  
▪ The proportion of pupils with an education, health and care plan is rising but still well below 

that found nationally. 
▪ The proportion of pupils who come from minority ethnic groups, including those who do not 

have English as their first language, is high. 
▪ Pupil stability in the school is above average. 
▪ The school is situated in an area where the level of social deprivation is high. 

 
 
 
 
 
 



 
Additional School Issues 
 

● Since the last supported review, the head teacher retired due to ill health. The head teacher of                 
St Aloysius Federation is now acting as executive head teacher across St Michael’s and the               
federation. The executive head teacher will remain in post until a permanent head teacher is               
appointed. It is expected the recruitment process will begin early in the autumn term. 

● The deputy head teacher from St Aloysius oversees the school to school support programme.              
She works very closely with the teaching and learning lead at St Michael’s. Due to very                
effective leadership, the quality of teaching and learning have rapidly improved over the past              
two terms. 

● The deputy head teacher of St Michael’s has been appointed to the role of head of school.                 
She has responsibility for inclusion which includes acting as SENDCO as well as overseeing              
attendance and tracking the progress of pupils eligible for the pupil premium. She is setting a                
very clear direction for this aspect of the school’s work. 

● A new staffing structure has been implemented which consists of the executive head teacher,              
lead for school to school support, head of school, deputy and senior leaders for the early                
years and teaching and learning. The executive head teacher, supported by members of the              
senior leadership team, in moving the school forward at a fast rate. 

● There are two NQTs in post; one in Year 2 and the other in Year 5. They have received very                    
focused support to improve their practice and school evidence and evidence from the review              
shows they are rapidly improving. Both have been retained on one-year contracts. 

● The school is in the process of converting to an academy under the sponsorship of Sacred                
Heart Catholic High School Multi-Academy Trust (MAT). Shared policies and procedures are            
being developed, including those which relate to SEN. IT leaders from Sacred Heart are              
supporting the school in overhauling the whole IT infrastructure which is no longer fit for               
purpose. There is already a well-communicated strategic vision in place. Clear frameworks of             
governance, delegation of functions and accountability are under discussion. The MAT will            
provide strong school improvement support which will facilitate St Michael’s in moving            
forward. 

● The governing body, which was judged to be inadequate in the last inspection, has been               
disbanded. An interim executive board (IEB) has been established. The board includes six             
governors with some external expertise provided by Diocese and the main school in the              
multi-academy trust. 

● Staff from St Aloysius Federation continue to provide a high level of support, particularly in               
supporting teaching and learning. The school business manager from St Aloysius is also             
providing highly effective administrative support. 
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REVIEW ACTIVITIES 

 
 
Review activities included: 
 

- Discussion with the executive headteacher, associate deputy head teacher and senior 
leaders about school issues and 2017 predictions and targets 

 
- Presentations from senior leaders: teaching and learning, personal development and 

behaviour, SEN and Inclusion, Early Years 
 

- Paired drop-in observations of teaching across the school 
 

- Review of support and intervention for SEN pupils 
 

- Work sampling in writing and mathematics and across subjects 
 

- Discussion with senior leaders about the monitoring of teaching 
 

- Discussion with leaders for English, mathematics and the Early Years 
 

- Review of the action the school has taken to address issues since the last inspection 
 

- Feedback to teachers  
 

- Discussion with the head teacher of Sacred Heart Catholic High School 
 

- Discussions with the chair of governors 
 

- Discussion with a representative from the Diocese  
 

- Working feedback with the executive head teacher, senior leaders and chair of governors 
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PROGRESS IN ADDRESSING ISSUES IDENTIFIED AT THE LAST INSPECTION 
 

Inspection History 
 
Date of last inspection:    October 2016 
Overall Effectiveness:      Inadequate 
 
Impact of immediate action taken to address the issues from the last inspection  
 
Since taking up his post the executive headteacher, with the support of the associate              
deputy head teacher and senior leadership team, has galvanised the school community. He             
provides an exceptionally clear vision for the future. Together, these key senior leaders are              
held in very high esteem by parents and staff and have not wasted time in bringing about                 
the necessary changes required to quickly make this a good school. Leaders’ sharp focus              
on raising achievement has resulted in significant improvement in pupils’ standards of            
work, behaviour and attitudes to learning.  
 
Issue 1 
  

▪ Improve the quality of teaching so that all groups of pupils make at least good 
progress, especially in mathematics, by:  
– planning and delivering activities that are well matched to pupils’ needs and that ensure 
that gaps in learning are promptly addressed  
– having higher expectations for pupils’ outcomes based around the school’s recently 
established pupil progress tracking information, linked to the national curriculum  
– consistently implementing the school’s marking policy 
 

The executive head teacher and senior leaders have implemented a highly effective and robust              
system for checking the quality of teaching. Progress meetings with teachers identify pupils who              
have previously fallen behind and action is taken to enable them to catch up quickly. As a result, a                   
much larger proportion of pupils are currently on track to achieve age-related expectations than in               
previous years.  
 
The performance of teaching is monitored rigorously. Staff appraisal and performance targets are             
closely linked to those areas of school improvement that impact directly on outcomes for pupils.               
Professional development is also targeted on those areas that will have maximum impact on the               
progress that pupils make. As a result of exceptionally high expectations and the precise guidance               
provided by senior leaders, teaching seen during the review was good. 
 
Pupils’ progress is tracked meticulously and leaders ensure that planning consistently builds on             
what individual pupils can do. As a result, leaders have an accurate view of all aspects of the                  
provision and pupils’ progress is strong, including for those identified as the most able. 
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Issue 2 

▪ Further improve attendance levels and reduce persistent absence.  
The school’s systems for promoting good attendance and reducing persistent absenteeism have            
been reviewed and new incentives have been implemented. More emphasis has been placed on              
monitoring attendance and trends over time. However, at 94.9% (June 2017), attendance remains             
below average, although there has been a slight improvement on the previous year. Improving              
attendance is a significant challenge for the school and it will remain a school improvement priority                
in the next school year. The new attendance officer, who took up his post in May 2017, has very                   
quickly formed strong working relationships with pupils and their families where attendance is low              
or there is potential persistent absenteeism. 
 
Issue 3 

▪ Improve systems for recording pupils’ behaviour, including ensuring that the 
school’s documentation for exclusions is in line with national guidance.  

A new system for managing pupil behaviour has been implemented and the school’s             
documentation for exclusions now meets requirements. Consistently good behaviour was seen           
during the review. Pupils are polite to each other and adults. They understand what is expected of                 
them in classrooms and on the playground and they know that poor behaviour is not acceptable,                
especially if it stops others from learning. Pupils are much clearer about the school’s expectations               
and they fully understand the school’s approach to rewards and sanctions. 
 
Issue 4 

▪ Improve outcomes for pupils, including disadvantaged pupils, by:  
– ensuring that subject leaders for English and mathematics take prompt action to rapidly improve the quality 
of teaching and pupils’ outcomes in their areas of responsibility  
– ensuring that senior and subject leaders regularly and rigorously check that planned actions are improving 
the quality of teaching, learning and assessment and outcomes for pupils  
– further improving the quality of the curriculum so that it better meets the needs of pupils, particularly in 
mathematics and science  
– improving the strategic challenge provided by governors, building on the work of the recently established 
local authority monitoring and support group  
 – improving the planning, monitoring and evaluation of pupil premium spending, ensuring that all eligible 
pupils across the school benefit and make good progress.  
 

Leaders of the Early Years, SEN and Inclusion and mathematics have made good progress in               
developing their skills in monitoring and evaluation since the last review. They have reviewed              
long-term plans, revised relevant policies and presented evaluative reports in relation to            
developments in their areas of responsibility.  
 
There has been an in-depth audit of mathematics resources and any shortfalls have been              
addressed. This is enabling pupils of all abilities to access mathematics at their level. An               
increased focus has been placed on mastery to ensure pupils develop fluency and a deeper               
understanding of mathematics. The impact of this work can be seen in the rapidly improving               
standards at the end of each key stage. 93% of pupils achieved the expected standard in 2017                 
which is well above the national average and is an excellent achievement for the school. 
 
2017 performance data demonstrates the impact of action taken to improve outcomes for the              
disadvantaged pupils. Those pupils who are eligible for the pupil premium have performed in line               
with others in the school overall and outperformed the non-disadvantaged pupils in the EGPS test. 
 

5 
 



An external review of the school’s use of the pupil premium should be undertaken in order 
to assess how this aspect of leadership and management may be improved.  
 
A Pupil Premium Strategy is now in place and the actions detailed in it will be followed through                  
and evaluated. Predictions for 2017 show the gaps in attainment between the disadvantaged             
pupils and others in the school are predicted to narrow. A review of the performance of the                 
disadvantaged across key stages will form part of the SIA visit in the autumn term. 
 
An external review of governance should be undertaken in order to assess how this aspect 
of leadership and management may be improved. 
 
Since the last review, the previous governing board was disbanded and an IEB established. The               
IEB includes a small number of highly experienced professionals who have the educational             
expertise to support the drive to swiftly improve St Michael’s. The IEB will become a Local                
Governing Board when the school formally joins Sacred Heart Multi-Academy Trust. 
 
Expected date of next inspection: Currently within three years of converting to an academy 

 

SUMMARY OF SCHOOL STRENGTHS 
 
The school has focused very well on addressing the issues from the last inspection. There 
is clear evidence of improvement across all aspects of the school’s work. 

▪ The executive head teacher’s clear vision, high expectations and ability to motivate and             
inspire senior leaders and staff has made sure the school has got off to a fast start in                  
addressing the areas for improvement from the last inspection. There is a clear             
determination, from senior leaders and governors, to ensure all pupils achieve their            
potential. There is a relentless focus on improving the quality of teaching and learning              
which has already ensured increased consistency of purpose and practice. All staff are             
working well as members of a cohesive team who share the commitment of senior leaders.               
The impact of new leadership was recognised by the Diocesan representative who            
commented very positively on the high staff morale, higher expectations and clear drive for              
improvement which have ben achieved through the work of the new senior leadership             
team. 

▪ New monitoring systems are highly effective. As a result, the quality of teaching has              
improved noticeably since January and is now moving towards good. The           
improvements are ongoing and are planned to accelerate at a quicker rate in the              
summer term to ensure progress is consistently good across the school.  

▪ Through the more focused work of the IEB, governors have developed their strategic             
role well. The chair of the IEB continues to be very visible in school and provides an                 
effective balance of challenge and support to the senior leadership team. Governors            
have a more accurate understanding of the current position of the school. They meet              
regularly with leaders to discuss the provision for pupils and the impact of action taken               
to improve teaching, learning and assessment. 

▪ Provision in the early years is good and improving. During their time in the early years,                
children make good progress from their lower than expected starting points. A            
considerable focus on developing language skills across all areas of learning is helping             
the vast majority of children to make rapid progress during their time in the Reception               
class. Consequently, outcomes in Reception continue to rise year on year and are now              
edging closer to national averages.  
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▪ The school’s work to promote pupils’ personal development and welfare is good. School             

leaders have ensured that a culture promoting the well-being of pupils is at the heart of                
everything. The school provides a positive, calm and welcoming environment where pupils            
feel content and supported. Because staff attach high importance to the well-being of             
pupils, the school has developed a number of initiatives that ensure that pupils are as               
ready to begin learning as soon as possible at the start of the school day. Pupils make                 
good progress in their spiritual, moral, social and cultural development. 

 
▪ Outcomes are improving steadily at the end of each key stage. This is due to high                

expectations, a focus on the progress of key groups and more effective and consistent              
teaching. 
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ASPECTS OF LEADERSHIP AND MANAGEMENT 

Review Findings: Good 
Key Points: 

▪ The executive head teacher provides exceptionally strong leadership. He has very swiftly            
instilled confidence within the senior leadership team and had set a very clear vision for the                
future development of St Michael’s. Leaders’ sharp focus on improving pupil outcomes has             
resulted in significant improvement in pupils’ standards of work over a very short space of               
time. 

▪ The school to school support between St Aloysius and St Michael’s has been organised              
exceptionally well. The impact is very clearly impact across all aspects of the work of St                
Michael’s. In addition, a very strong working partnership has been established between the             
two schools. The school to school support has had a particularly strong impact on the               
areas detailed below: 

- Transformation of the environment which has supported the development of a strong            
culture of learning 

- Development of strong collaborative learning between leaders from both school 
- Significant improvements to the quality of teaching across the school  
- School to school support has also focused on the further development of the reading              

curriculum to develop consistency in the teaching of reading across the school as well as               
developing a systematic approach to home/school reading. 

▪ Self-evaluation and improvement planning are accurate and effective. The headteacher          
and senior leaders very carefully evaluate strengths and address weaknesses. The school            
improvement plan contains a high level of detail that supports leaders and governors in              
their work to improve the school. There is a relentless drive to understand what needs to be                 
better.  

▪ The rapidly improving quality of teaching is directly linked to the rigorous programme of              
quality assurance, alongside the tightly focused professional development offered to          
teachers. Teachers spoke very positively of how this is helping them improve their practice              
and extend learning opportunities for pupils. The excellent Teaching and Learning Report            
outlines what has been done in terms of monitoring and evaluation. The strengths in              
teaching are very clearly outlines as are the priorities to move teaching on even further. 

▪ Checks on teaching help teachers to identify how well pupils are learning. Progress             
meetings with teachers identify pupils who have previously fallen behind and action is             
taken to enable them to catch up quickly. As a result, a much larger proportion of pupils are                  
have achieved age-related expectations than in previous years. The school’s system for            
checking pupil progress has been further developed and refined Consequently, leaders           
have more accurate information about the progress of individuals and key groups.            
Teachers’ assessments are more accurate and, as a result, activities are more closely             
matched to the learning needs of all pupils. 

▪ Pupils who have special educational needs and/or disabilities make good progress           
because of very effective targeted support and intervention. The special educational needs            
coordinator, who is also the deputy head of the school, has a very secure knowledge of                
pupils’ needs. A good example of this was seen in a Year 2 intervention group where pupils                 
made fast progress in learning how to extend their sentences using a range of adjectives               
and verbs. Very effective teacher modelling supported learning very well. Pupils’           
workbooks reflected the high expectations which are set for pupils and the progress they              
make in consolidating their English skills. 
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▪ The leadership of SEN and Inclusion is very effective. The deputy head teacher presented              

a very detailed report which outlined the wide range of interventions which are in place for                
pupils who are disadvantaged and those who have SEN and the expected impact.             
Intervention work is planned in great detail and support is clearly based on highly              
individualised programmes. Focused SEN action plans have been shared with parents and            
monitored externally through the Education Psychology Service. The Inclusion Report also           
outlines the action the school is taking to improve attendance. 

▪ Staff value the strong support and challenge they receive. They are overwhelmingly            
positive about the work of the senior leadership team. Staff feel everyone is ‘pushing in the                
right direction’ and well-focused support is helping them to quickly improve their practice.             
They commented very positively on the new systems for managing behaviour through the             
‘Going for Gold’ system. They find the new assessment system manageable and this is              
helping them make accurate judgements about progress. Staff feel fully involved in new             
developments in St Michael’s. Staff morale is high. 

▪ The leadership of the Early Years is also very effective. As a result, children make a good                 
start in their reading, writing and understanding of number. Good relationships with parents             
ensure that they can work in partnership with the school to support their children’s learning. 

▪ Good progress has been made in making sure the curriculum is broad and appropriately              
balanced to ensure that pupils receive a well-rounded education. It is planned carefully to              
systematically build on pupils’ skills and knowledge in English and mathematics as well as              
across a wide range of subjects. Senior leaders are making sure the curriculum creates              
memorable learning experiences which enable pupils to engage with the world beyond their             
immediate environment. This is helping to raise pupils’ aspirations and their enjoyment of             
school. The school’s involvement in the ‘Shakespeare Project’ has been instrumental in            
developing pupils’ interest in literature. The curriculum is enhanced by an increasing range             
of clubs that pupils can enjoy, such as the Year 1 visit to Gibside. The Year 5 involvement                  
in a ‘Science Day’ in Sacred Heart and the Year 6 visit to Alnwick Castle. 

▪ Pupil premium funding is used effectively to help disadvantaged pupils overcome any            
barriers to their learning. Leaders consider the individual needs of disadvantaged pupils            
and their families and provide bespoke support. The differences between the achievement            
of disadvantaged pupils and other pupils nationally are now diminishing.  

▪ Over the past two terms, good progress has been made in extending links with parents.               
The ‘End of Year Reports’, for example, are very informative and provide parents with a               
good range of information about their child’s progress. Feedback from the recent parental             
survey shows parents are increasingly confident with the work of the school. 
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Governance of the school 
 

▪ Governance is once again undergoing a period of change. The IEB has worked quickly to               
provide clearer lines of accountability and to establish effective team working. Members of             
the IEB have a clear and accurate understanding of the school’s strengths and areas for               
development, gained for the high-quality information provided by senior leaders and from            
their own regular visits to school. The chair of the IEB plays a very active part in the work of                    
the school. He is experienced, ambitious and knowledgeable and gives his time generously             
to supporting efforts to improve the school. 

▪ Safeguarding is meticulous. The safeguarding and child protection policy reflects the latest            
guidance. Systems are very thorough and records meticulously kept. Staff training is very             
well organised, wide ranging and effective. The school keeps itself abreast of, and             
implements rigorously, national safeguarding initiatives such as alertness to child sexual           
exploitation. Underpinning the school’s approach is a very evident commitment to being            
proactive in promoting a safe environment, to helping children understand how to keep             
themselves safe and to providing early help when children’s safety or welfare may be at               
risk. Assemblies regularly focus on safety themes such as how children may keep             
themselves safe on-line.  

▪ All staff are regularly updated on the additional child protection risks faced by children who 
have special educational needs. This is particularly important as the school manages 
provision for a high proportion of children who have complex additional needs. Staff are 
fully aware of the potential susceptibility of pupils with SEN to abuse. The school uses the 
computerised system CPOMS to track safeguarding issues. 
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QUALITY OF TEACHING, LEARNING AND ASSESSMENT 

Review Findings: Good 
 
Teaching and learning have improved noticeably since the last review. Teaching seen            
during the most recent review was good and the impact is evident in the 2017 outcomes.                
Due to more effective teaching, most pupils make good progress in lessons. This is              
because, across the school, expectations are much higher and tasks are well matched to              
pupils’ ability. 
 
The teaching and learning leader has worked very effectively alongside the deputy from St              
Aloysius in her school-to-school support role. She has brought to bear her excellent             
classroom teaching skills in advising other colleagues, especially in mathematics, and in            
monitoring their work. For example, she has helped teachers challenge more able children             
through the introduction of a new scheme of work. She has provided good quality              
feedback about planning and teaching, and helped teachers to improve their classroom            
environments. A new assessment system has helped teachers understand what exactly           
children need to learn next. Day-to-day assessment through marking and feedback has            
improved considerably. The “Times Tables Champions” scheme has helped children          
focus on developing these basic skills. 
 
Where teaching is particularly strong: 

▪ Teachers demonstrate secure subject knowledge and plan imaginative activities that          
capture pupils’ interests and give their learning relevance and purpose. Pupils enjoy their             
learning and want to succeed. 

▪ Teachers skilfully reshape tasks during lessons to suit pupils’ learning needs. In addition,             
teaching assistants ask thoughtful questions and probe knowledge and understanding. The           
disadvantaged pupils and those who have special educational needs are supported very            
well. 

▪ Teachers set very high expectations for all pupils and provide an increased level of              
challenge which motivates pupils to try hard and strive to do their best. As a result, the                 
progress of the most able pupils is speeding up. 

▪ Pupils who have special educational needs make brisk progress because to the very             
effective, targeted support they receive. 

▪ Relationships between pupils and adults are exemplary. As a result, pupils have very             
positive attitudes to learning. They thoroughly enjoy school and are very keen to be              
successful. 

▪ Resources are chosen very carefully to make sure pupils can make the best possible              
progress in lessons.  

▪ Marking and feedback support learning very well. Teachers recognise pupils’          
achievements, identify next steps and challenge deeper thinking. Pupils use teachers’           
comments and feedback to further their learning and extend their understanding. 

▪ There are consistently high standards of handwriting, presentation and setting out which            
demonstrates the pride pupils take in their work. 
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Key points from lesson observations and work sampling 
 
Teaching in the Reception class is very effective.  In one lesson seen, the teacher created strong 
motivation for writing following the theft of a chocolate cake from the classroom by brigands. 
Excitedly, children talked about how they might compose some writing to alert the rest of the 
school to the theft and ask for other children’s help in catching the thieves.   The session was very 
well structured and good use was made of talk partners to get all children to develop their ideas. 
Questioning was very carefully targeted at children with particular learning needs.  New 
vocabulary was judiciously introduced.  The pace of learning was brisk.  The teacher’s modelling 
of writing was very skilled.  She also seized every opportunity to further children’s phonic skills. 

 
Good learning was seen in Year 1.  Children wrote descriptions of the seaside.  The stimulus for 
this was very well out together to include the sound of the sea, projections of the seaside on the 
whiteboard and lots of talk using seaside beach artefacts, for example, spades and sun-cream. 
The writing task was well adapted to children’s differing needs, with the least able developing their 
phonic skills in spelling beach words and the most able challenged to reach for more adventurous 
vocabulary.  Teaching assistants work skilfully as a team with the class teacher.  They have a 
good understanding of children’s learning needs and how to help them progress.  The behaviour 
system was used well to keep children on task. 
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The effectiveness of teaching is improving fast in Year 2 following very focused professional              
development. This class is taught by an NQT. Pupils worked productively when learning how to               
write a persuasive advert. The focus was on persuading people to visit a water park. This was a                  
popular theme which motivated the pupils well. Questioning was direct although the class teacher              
had to work hard to generate pupil response. The lesson had been planned carefully and               
resources were readily available. The class teacher adapted the lesson when it became apparent              
insufficient time had been allocated for pupils to complete the initial writing task. However, the               
class teacher then modelled good sentence openers relating to persuasive adverts. The pace of              
learning then picked up and pupils showed more confidence when putting forward their ideas. The               
quality of the sentences produced by the class were good. The progress of the intervention group                
for Y2 has been outstanding. 

Good learning was seen in an English lesson in Year 3. This was a very well-planned poetry                 
lesson based on the theme of ‘Sadness’. Planning reflected a very clear sequence of lesson               
where there had been a focus on independent word choice and extending the use of adventurous                
language. There was a high level of challenge for all pupils. As a result, pupils were eager to learn                   
and shared their views enthusiastically. Effective questioning was used throughout the lesson to             
build on prior learning and extend thinking. Expectations were high and pupils knew precisely              
what they needed to achieve in the lesson. Relationships are very strong in this class. As a result,                  
there is a calm environment for learning where pupils hook in excitedly to their learning.  

Teaching was observed in two Year 4 lessons. There are job-share arrangements in this year               
group. The focus of the first lesson was on extending pupils’ skills in using time-related fronted                
adverbials when writing Chapter 2 of a text. Their writing has been inspired through the story                
Harry Potter and the Philosopher’s Stone. The focus of learning was shared clearly and the               
importance of good handwriting and presentation was emphasised. Confident modelling          
supported pupils in writing imaginatively and the meaning of new language was actively             
reinforced. There was a good balance of teacher direction and pupils writing independently. The              
pace of learning was strong. The teaching assistant interacted well with the lower attaining pupils               
and encouraged independent working. Effective use was made of mini-plenaries to pull pupils             
back to reinforce learning points. The teaching with the other job share teacher was good. 

Very effective learning was observed in Year 5. Planning detailed a sequence of lessons and               
outlined clear progress within the lesson. A range of highly effective teaching were applied to               
accelerate progress. For example, questioning was used very effectively to address           
misconceptions and prompt pupils to give more detail in their responses. Expectations were very              
high and very careful modelling extended learning. The ‘video hook’ provided another dimension             
to learning and ensured pupils became active participants in their learning. The pace of learning               
was strong in this lesson and there were ample opportunities for pupils to share their ideas.  
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Learning was also observed in both Year 6 classes. In the support class, the less confident pupils                 
made rapid progress in learning how to identify and use modal verbs. This was a very structured,                 
highly effective lesson. The pace of the lesson was brisk and questioning was used skilfully to                
extend learning. Expectations for behaviour and attitudes to learning were high and the pupils              
responded maturely. The class teacher continually moved learning on through the very            
challenging use of language and timed tasks. Additional support was used very well to probe               
knowledge and support pupils in contributing to group and whole-class discussions. The class             
teacher knows each child very well and knew exactly when to intervene and revisit key learning                
points. 

Good learning was seen in the main Year 6 class. This was a challenging lesson based on                 
managing the shift between levels of formality through the selection of appropriate vocabulary and              
grammar linked to a play-script. There was effective support to help pupils identify the differences               
between formal and informal language and punctuation. The teaching assistant was very active in              
this lesson, circulating and supporting constantly. The class teacher demonstrated good subject            
knowledge as he revisited informal contractions such as ‘yknow’ and ‘mighve’ within the context of               
the task. The class teacher pulled the pupils back regularly to check their understanding of the                
learning. To speed up progress even further, the focus should remain on increasing pupils’              
response to questioning; not all pupils are confident when speaking in front of their classmates. 
 
Scrutiny of Books Review, Y1-Y6. 

 
● Staff have worked hard to develop a calm, industrious atmosphere in classrooms and now              

have high expectations of pupils in terms of behaviour and the quality of pupils’ work.               
Consequently, pupils understand what is expected of them and why, and are eager to do               
their best and learn new things.  

● In Key Stage 1, teachers’ strong subject knowledge and much improved understanding of             
the standards expected result in much higher quality teaching and learning. Pupils,            
including those who are most able, make much stronger progress. It is anticipated that              
most children will be operating at age expected standards in Year 1 as a result of                
sequential teaching and higher expectations. In Year 2 pupils now receive a good quality of               
provision as a result of a thorough understanding of the age of key stage expectations.

 
● In Key Stage 2, teachers have focused on supporting pupils in reaching the expected              

national standards, because many pupils had lower starting points and historical under            
achieved, particularly in reading, writing and mathematics. Pupils are catching up rapidly            
and making good progress overall. However, the lower-ability pupils do not always have             
the appropriate challenge to enable them to reach standards they could. There is a              
detailed action plan to address this issue.  

● Across school, the routine teaching of essentials of learning in reading, writing and maths is               
having a positive impact: pupils are making strong progress and now are applying these              
skills successfully to their work across the curriculum.  

● Strategies to improve pupils’ progress in writing are clearly understood by everyone and             
have been implemented consistently by teachers across the school. As a result, pupils’             
progress has been accelerated. Teachers now constantly model good vocabulary          
effectively and pupils use widening language choices in their written work.  
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PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE 
Review Findings: Grade 2 Good 

The executive head teacher and senior leaders have been highly successful in improving 
this aspect of the school’s work since the last inspection. 
 
Personal development and welfare 

▪ The school’s work to promote pupils’ personal development is good. The executive head             
teacher and senior leadership team have ensured that a culture promoting the well-being of              
pupils is at the heart of the school’s work. Pupils are happy and enjoy school. Their                
manners and the respect towards adults and each other are exemplary. 

▪ The school provides a positive, calm and welcoming environment where pupils feel content             
and supported. Because staff attach high importance to the well-being of pupils, the school              
has developed a number of initiatives that ensure that pupils are as ready to begin learning                
as soon as possible at the start of the school day. There are strong relationships between                
adults and pupils. This is making a good contribution to learning. 

▪ The Personal Relationships Education Programme, which is directly linked to school policy            
and Diocesan guidance, has been implemented in Years 5 and 6. School staff have taught               
a series of three lessons which were age-appropriate and sensitive to each child’s ability              
and maturity. This prepares pupils well for later life and extends their physical, social,              
emotional and intellectual development. 

▪ In the early years, the youngest children are developing opportunities to be independent,             
making choices in their learning and taking responsibility for themselves and others.            
Further up the school, a positive feature of learning at St Michael’s is the way that pupils,                 
particularly those in upper key stage 2, willingly take on extra responsibilities and act as               
ambassadors for the school. Pupils make good progress in their spiritual, social, moral and              
cultural development. The curriculum places a strong emphasis on relationships and the            
importance of respecting each other. Pupils have opportunities to learn about other faiths             
and cultures across year groups. 

Behaviour 

▪ All staff share high expectations for pupils’ behaviour. Teachers point out the very best              
examples of good behaviour so pupils are fully aware of the high standards expected.              
Pupils have a very good understanding of the school’s systems for rewarding good             
behaviour and the consequences of poor behaviour. The small number of pupils who             
display more challenging behaviour are managed exceptionally well. 

▪ Very occasionally, a minority of pupils become disengaged with learning because the            
activities they are taking part in do not motivate or interest them enough. This is more to do                  
with the level of challenge offered by the activities than the attitudes of pupils to learning.  

▪ School leaders have a very sharp focus on pupils’ well-being, including their mental health.              
Any changes in pupils’ behaviour, however small, are discussed in meetings and very             
careful consideration is given to the support which is needed. Case studies demonstrate             
that this approach has enabled several pupils and their families to receive very effective              
support and guidance at an early stage.  

▪ The school has introduced rigorous and robust systems to challenge poor attendance            
including, where necessary, collecting pupils from their homes. As a consequence, their            
attendance continues to rise although it remains below the national average. Where            
absence has the potential to impact on a pupil’s progress, school leaders are quick to               
intervene and work with parents to find solutions to problems.  
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OUTCOMES FOR PUPILS 
Review Findings: Moving to Good 

 
The Effectiveness of the Early Years 
 
The effectiveness of the Early Years is good and improving and this is reflected in the 
increased proportion of children who achieved ‘a good level of development’ in 2016.  
 
Skills on Entry  Below expectations with a significant number with weak skills in 

communication and language and personal, social and emotional 
development. 
 

% achieving good level of 
development 

2014: 28% 
2015: 50% 
2016: 60% 
2017 Prediction: 62% 

Outcomes Good; improving trend 
Outcomes judged to be good in last inspection. 

Additional Information Teaching was judged to be strong across Nursery and Reception. 
 
The 2016 cohort was girl-heavy. Boys did better than girls in literacy 
and mathematics. 
 
Phonics skills are well taught. This supports early reading skills well. 
 
The disadvantaged children and those who have special educational 
needs make good progress because of the effective support they 
receive. 

 
▪ Children get a great introduction to learning in the early years. As soon as they enter                

school they demonstrate calm, positive and purposeful attitudes to learning. New children            
quickly follow the good example set by the children who are already settled in Nursery and                
Reception.  
 

▪ The vast majority of children enter the early years with skills that are below those that are                 
typical for their age, particularly in speech and communication. The proportion of children             
who make good and better progress to achieve a good level of development by the time                
they leave Reception is increasing steadily due to strong teaching, high expectations and             
positive relationships. 

 
▪ Phonics skills are taught in a systematic way. Children respond well to the routine, to the                

small focus groups and to the enthusiastic delivery of adults: every child is engaged, taking               
part and able to apply their phonic skills to their reading and writing. 
 

 
● The Early Years Leader is a highly skilled teacher. She has a strong vision for the                

development of provision for early years. Currently there is an ambitious and detailed plan              
to improve the outdoor learning environment. 
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Key Stage 1 
 
Year 1 Phonics Screen  

Year % passed % girls 
passed 

% boys 
passed 

National 
Average 

2014 77 79 75 74 
2015 43 50 33 77 
2016 83 85 81 81 

 
▪ Pupils make good progress in their phonics development in Year 1. 79% of pupils are 

predicted to pass the national screen in 2017 which is broadly average. 
 
Year 2 Outcomes 
 
End of Year 2: 2016 Attainment Outcomes 

 % 
Expected+ 

School 

% 
Expected+ 
National 

% 
GD 

School 

%  
GD 

National 
Reading 

 
60 (62) 74 3 (24) 24 

Writing 
 

60 (69) 65 0 (15) 13 

Mathematics 
 

60 (75) 73 17 (19) 18 

2017 provisional outcomes are shown in parentheses. 
 

▪ In 2016, the proportion of pupils who achieved the expected level of understanding in              
reading, writing and mathematics was below national outcomes. A very small number            
achieved a higher level of understanding and none achieved the higher standard in writing.              
Boys did better than girls in reading and mathematics while girls did better in writing. The                
progress made by the disadvantaged pupils was weak and the gaps in attainment widened.              
None of the eight pupils who accessed SEN Support achieved the expected standard             
which indicates the impact of support and intervention was inadequate, 

 
▪ 2017 outcomes, which have been externally moderated, present a much more positive            

picture in all areas. The school has been particularly successful in increasing the proportion              
of pupils who achieve greater depth, especially in reading and writing.  
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Year 6 Outcomes 
 
2016 Attainment Outcomes 

 %  
Ex+ 
Sch 

%  
Ex+ 

National 

Scaled 
Score 
School 

Scaled 
Score 

National 

% 
HS 

School 

% 
HS 

National 
Reading 60 (77) 

 
66 101.3 103 14 (20) 19 

Writing  67 (80) 
 

74   17 (24) 15 

Maths 53 (70) 
 

70 102.8 103 14 (17) 17 

GPS 66 (80) 
 

77 103.6 104 24 (22) 22 

RWM 48 (77) 
 

53   7 (13) 5 

2017 teacher assessment shown in parentheses. 
 
2016 Progress Measures 
Subject Average Score 
Average progress reading 
 

-1.3 

Average progress writing 
 

0.4 

Average progress mathematics 
 

-2.3 

 
▪ In 2016, the proportion of pupils who achieved the national standard in reading, writing and               

mathematics (48%) was below the attainment floor of 65%. A much higher proportion of              
girls met the expected standard in all subjects. Standards were well below average in              
mathematics. 7% of pupils reached the higher standard on the combined indicator which             
was broadly average. Progress scores were average in writing, below in reading and             
significantly low in mathematics. 

▪ 2017 outcomes are very positive with 67% of pupils achieving the expected standard in              
reading, writing and mathematics against the provisional national average of 61%. This            
represents significant improvement on the previous year. 67% of children achieved the            
expected standard in reading (71% national), 80% in writing (76% national) and 93% in              
mathematics (75% national). In addition, 87% of pupils achieved the expected standard in             
the EGPS test (77% national). These are excellent outcomes for the school and they will be                
explored in depth in the autumn term. Progress measures are predicted to be very positive. 

▪ Those pupils who are eligible for the pupil premium and those who have special              
educational needs have made good progress this school year. Support and intervention            
have been targeted very carefully to maximise progress. As a result, outcomes for the              
disadvantaged pupils are now in line with others in the school. Pupils who have special               
educational needs have done well in comparison with similar pupils nationally. 
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RECOMMENDATIONS 

 
 

1. Maintain a focus on improving the quality of teaching by ensuring that all teachers: 
 

- use information about what pupils already know, understand and can do to plan activities 
that are well matched to pupils’ ability, especially for the lower attaining pupils 
 

- use questioning skilfully to generate pupil response and fully engage all pupils in their 
learning 
 

- plan the support provided by teaching assistants carefully so it complements the work of 
the class teacher 
 

2. Further improve standards in reading by the end of Year 6. 
 

3. Further develop leadership and management, by: 
 

- maintaining a focus on the impact of the use of the pupil premium funding to improve 
outcomes for the disadvantaged pupils.  

 
4. Improve the attendance and reduce the persistent absence rates of a significant 

minority of pupils. 
 

 
 

FUTURE SUPPORT 
 

 
▪ The school improvement will complete the autumn review of 2017 performance in October 

2017. 
 

▪ A follow-up monitoring visit will be planned for late November 2017. 
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