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SCHOOL CONTEXT 
 
Margaret Armstrong, school improvement adviser to St Michael’s and Peter Cutts, educational            
consultant, visited the school on November 20 to carry out an overall effectiveness review. The               
purpose of the review was to work with the executive headteacher, senior leaders and governors to                
evaluate the impact of action taken since the school was placed in special measures in October                
2016. This was the third external review since the last inspection. The teaching and learning lead                
from Sacred Heart Catholic High School also played a full part in the review. 
 
School Context 

▪ The executive head teacher continues to set a very clear direction for the future development               
of the school 
 

▪ Since the last supported review, the head of school has submitted her resignation and will               
leave the school at the end of the autumn term. The teaching and learning leader will act as                  
head of school with the aim of developing her to take on the post of head teacher within a                   
two-year period 
 

▪ The teaching and learning leader will take maternity leave from March 2018 with an expected               
return to work of October 2018. Internal arrangements will be made to cover the head of                
school post during the maternity leave 

 
▪ A new senior leader has been appointed to drive forward improvements in English 

 
▪ The deputy head teacher from St Aloysius oversees the school to school support programme.              

She works very closely with the teaching and learning lead at St Michael’s. Due to very                
effective leadership, the quality of teaching and learning have rapidly improved over the past              
two terms. The school is much more self-sustainable and leaders from within St Michael’s are               
skilled in driving improvements forward 



 
▪ There are two RQTs (Recently Qualified teachers) in post; one in Year 2 and the other in                 

Year 5. They have received very focused support to improve their practice and school              
evidence and evidence from the review shows they are rapidly improving. Both have been              
retained on one-year contracts.They are now delivering a good quality of provision. 
 

▪ The school converting to an academy under the sponsorship of Sacred Heart Catholic High              
School Multi-Academy Trust (MAT) on September 1. Shared policies and procedures are            
being developed, including those which relate to SEN. IT leaders from Sacred Heart are              
supporting the school in overhauling the whole IT infrastructure which is no longer fit for               
purpose. There is already a well-communicated strategic vision in place. Clear frameworks of             
governance, delegation of functions and accountability are under discussion. The MAT will            
provide strong school improvement support which will facilitate St Michael’s in moving            
forward. 

 
▪ The governing board in undergoing a period of change. A small IEB was set up last school                 

year but local governance arrangements are been reviewed in the light of St Michael’s joining               
Sacred Heart MAT 

 
 

REVIEW ACTIVITIES 
 

 
Review activities included: 
 

- Discussion with the executive headteacher, associate deputy head teacher and senior leaders            
about school issues and 2018 predictions and targets 

 
- Presentations from senior leaders: teaching and learning, English, personal development and           

behaviour, SEN and Inclusion, Early Years 
 

- Paired drop-in observations of teaching across the school 
 

- Review of support and intervention for SEN pupils 
 

- Work sampling in writing and mathematics and across subjects 
 

- Discussion with senior leaders about the monitoring of teaching 
 

- Discussion with leaders for English, mathematics and the Early Years 
 

- Review of the action the school has taken to address issues since the last inspection 
 

- Feedback to teachers  
 

- Discussion with the headmistress of Sacred Heart Catholic High School 
 

- Discussion with a representative from the Diocese  
 

- Working feedback with the executive head teacher, senior leaders and school improvement            
adviser to the MAT 
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PROGRESS IN ADDRESSING ISSUES IDENTIFIED AT THE LAST INSPECTION 
Inspection History 
Date of last inspection:    October 2016 
Overall Effectiveness:      Inadequate 
 
Impact of focused action taken to address the issues from the last inspection  
 
Summary 
Under the close direction of the executive head teacher, the highly effective team of senior               
leaders has ensured that St Michael’s has continued to go from strength to strength since the                
last inspection. Staff have risen to the very high expectations leaders have of them. Together               
with good teaching, the exciting curriculum and increasing range of extra-curricular activities            
ensure that pupils thrive and achieve well as they move through the school. 
 
Issue 1 
  

▪ Improve the quality of teaching so that all groups of pupils make at least good 
progress, especially in mathematics, by:  
– planning and delivering activities that are well matched to pupils’ needs and that ensure that 
gaps in learning are promptly addressed  
– having higher expectations for pupils’ outcomes based around the school’s recently 
established pupil progress tracking information, linked to the national curriculum  
– consistently implementing the school’s marking policy 
 

The executive head teacher and senior leaders have maintained and extended the highly effective              
and robust system for checking the quality of teaching. Progress meetings with teachers identify              
pupils who have previously fallen behind and action is taken to enable them to catch up quickly. As a                   
result, outcomes improved noticeably at the end of Years 2 and 6 in 2017.  
 
Leaders’ focus on the development of reasoning and application of skills in mathematics has had a                
positive impact on pupils’ confidence and enjoyment of learning. Well-targeted professional           
development has ensured staff have the skills to teach mathematics successfully. The impact of              
action take is evident in the above average standards in mathematics at the end of Year 6 in 2017. 
 
Issue 2 

 
▪ Further improve attendance levels and reduce persistent absence.  

 
The school’s systems for promoting good attendance and reducing persistent absenteeism have            
been reviewed and new incentives have been implemented. More emphasis has been placed on              
monitoring attendance and trends over time, particularly for the disadvantaged pupils. However, at             
94.9% (June 2017), attendance remained below average, although there has already been some             
improvement this school year. At the time of the visit, overall attendance stood at 96.5% and the                 
level of persistent absenteeism had reduced from 12.3% to 8%. 
 
Improving attendance is a significant challenge for the school and it will remain a school               
improvement priority. The new attendance officer, who took up his post in May 2017, has very                
quickly formed strong working relationships with pupils and their families where attendance is low or               
there is potential persistent absenteeism. 
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Issue 3 

 
▪ Improve systems for recording pupils’ behaviour, including ensuring that the school’s 

documentation for exclusions is in line with national guidance.  
 

The revised system for managing pupil behaviour is now fully embedded. Consistently good and              
often exemplary behaviour was seen during the review. Pupils’ attitudes to learning are consistently              
good across the school and pupils are taking a much greater pride in their work. The school’s                 
documentation for exclusions meets national guidance. 
 
Issue 4 

 
▪ Improve outcomes for pupils, including disadvantaged pupils, by:  

 
– ensuring that subject leaders for English and mathematics take prompt action to rapidly 
improve the quality of teaching and pupils’ outcomes in their areas of responsibility  
– ensuring that senior and subject leaders regularly and rigorously check that planned actions 
are improving the quality of teaching, learning and assessment and outcomes for pupils  
– further improving the quality of the curriculum so that it better meets the needs of pupils, 
particularly in mathematics and science  
– improving the strategic challenge provided by governors, building on the work of the 
recently established local authority monitoring and support group  
 – improving the planning, monitoring and evaluation of pupil premium spending, ensuring that 
all eligible pupils across the school benefit and make good progress.  

 
Outcomes improved at the end of each key stage in 2017. This is due to rigorous monitoring to                  
improve teaching and the implementation of a more effective curriculum which challenges pupils’             
learning. Data shows that, across the school, the progress of the disadvantaged pupils is speeding               
up. The use of the pupil premium is carefully planned so support and intervention can be targeted                 
where they are most needed. 
 
An external review of the school’s use of the pupil premium should be undertaken in order to 
assess how this aspect of leadership and management may be improved.  
 
The executive head teacher has completed a review of the use of the pupil premium. A revised Pupil                  
Premium Strategy is now in place and the actions detailed in it will be followed through and                 
evaluated across the school year. Predictions for 2018 show the gaps in attainment and progress               
between the disadvantaged pupils and others in the school are predicted to narrow further.  
 
An external review of governance should be undertaken in order to assess how this aspect of 
leadership and management may be improved. 
 
Since the last review, the previous governing board was disbanded and an IEB established. The IEB                
includes a small number of highly experienced professionals who have the educational expertise to              
support the drive to swiftly improve St Michael’s. Further changes are planned to governance now               
the school has formally joined Sacred Heart Multi-Academy Trust. 
 
Expected date of next inspection: Currently within three years of converting to an academy 
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ASPECTS OF LEADERSHIP AND MANAGEMENT 
 

 
Leadership and Management are securely good. There are some elements of outstanding 
practice. 
 

▪ The executive head teacher provides exceptionally strong leadership. He has very quickly            
established a highly effective senior leadership team that is focused on the sole purpose of               
improving outcomes for pupils. As a result, St Michael’s provides an extremely positive             
learning environment that is striving to provide the very best for its pupils. 

 
▪ Leaders’ sharp focus on checking pupils’ achievement and regular discussions with staff            

ensure that no pupil is left behind in their learning. Extra activities, including small-group              
work, are quickly organised to help pupils catch up and move on well. By the end of Key                  
Stage 2, higher proportions of pupils and pupil groups are making strong progress             
compared with those found nationally. 

 
▪ Leader’s strong focus on improving the quality of teaching has transformed the impact on              

pupils’ learning across the school. Thorough checks on the quality of learning in lessons,              
detailed reviews of pupils’ work and systematic reviews of pupils’ progress means senior             
leaders know exactly what is happening in classes. In the most recent round of monitoring,               
the key focus was on the teaching of literacy skills through the Talk for Writing programme.                
Key findings included: 

 
- In most classes, pupils are making at least good progress from their starting points 

 
- Teachers’ modelling is high-quality and ensures pupils know precisely what they are            

expected to achieve by the end of the lesson 
 

- Teachers are planning imaginative and exciting tasks which motivate pupils to write 
 

- Increasingly, pupils have good opportunities to develop their writing skills in other subjects 
 

▪ The school makes very good use of the additional funding it receives to support pupils               
eligible for the pupil premium. The disadvantaged pupils make good progress because of             
the effective use of the pupil premium to target resources and additional support. Although              
improving, the average progress scores for the disadvantaged pupils are not as strong as              
others in the school and this is an area of focus for the school. 

 
▪ There was a specific focus on curriculum development in the autumn term monitoring visit.              

Rightly, there has been a significant focus on improving pupils’ learning and progress in              
reading, writing, comprehension and mathematics. The impact is clearly evident in the            
rapidly improving outcomes. At the same time, the broader curriculum has been extended             
well. The ‘Topic Overviews’ very clearly map out pupils’ learning across subjects and             
enable them to see connections in their learning. Very well-planned educational visits            
including visits to ‘Castle Keep’ and ‘Vindolanda’ extend pupils’ knowledge and           
understanding very well. Together, good and improving teaching, the engaging curriculum           
and the wide-ranging extra-curricular activities ensure pupils achieve well as they move            
through the school. 
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▪ The additional physical education and sports funding has been used very effectively to give              

pupils more opportunities to compete a wide range of sporting activities to build             
self-confidence, resilience and a sense of fair-play. To name but a few, additional provision              
is now being offered in football, basketball, athletics and dance. The school’s PE and Sport               
Premium Spend Plan details the school’s recent successes, including increased          
involvement in competitive sports, and highlights the expected outcomes for this coming            
year. 

 
▪ Pupils who have special educational needs and/or disabilities (SEND) continue to make            

good progress because of very effective targeted support and intervention. The school’s            
very detailed breakdown of the progress of pupils who have SEND was reviewed as part of                
the leadership discussion. Individual ‘Pen Portraits’ continue to provide detailed evidence           
about the progress of individual pupils and the impact of support. From January, the Early               
Years leader will lead this aspect of the school’s work and will be allocated three days                
leadership time each week to oversee SEND provision. 

 
▪ Good progress has continued to be made in extending links with parents. Feedback from              

the recent parental survey shows parents are increasingly confident with the work of the              
school. The proportions of parents who strongly agree that all aspects of the school’s work               
are highly significant have improved substantially over the past year. Several initiatives,            
including the ‘Maths Café Workshops’ and the more tightly focused ‘Parents’ Evenings’            
have been particularly successful. In the Early Years. ‘Phonics Workshops’ have increased            
parents’ involvement in their child’s learning. 
 

▪ Governance is once again undergoing a period of change following the school’s conversion             
to the Sacred Heart MAT. Steps are being taken to develop common policies, for example               
in reading and special educational needs. The former Interim Executive Board now needs             
to be disbanded, as it no longer has a statutory role. In consultation with the Roman                
Catholic Diocese the academy trust needs to determine what local advisory/governance           
arrangements it intends to implement and to make clear the remit and expectations to              
those appointed to take part. 
 

▪ Safeguarding procedures are exemplary. Leaders have rigorous systems in place to check            
the suitability of members of staff and other adults that come into the school. They take                
every possible action to keep pupils safe. Highly effective relationships with external            
agencies and strong ties with families ensure that leaders are doing their utmost to keep               
pupils safe. Staff and governors receive well-planned, regular training to ensure they are up              
to date with current legislative changes. 
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QUALITY OF TEACHING, LEARNING AND ASSESSMENT 

 
 
Teaching, learning and assessment are good. There is some highly effective practice. 
 
Summary Points 
 

▪ Good teaching was seen across key stages during the review. Staff use questions skilfully,              
to explore pupils’ understanding and to encourage pupils to think deeply about their             
learning. As a result, pupils are making better progress and achieving well. 

 
▪ Based upon the end of year data, the school acknowledges that there are still some               

variations in the progress of different groups of pupils. Progress is quickly accelerating in all               
classes as a result of a much more structured approach to teaching, higher expectations              
and a much stronger understanding of age expectations. 
 

▪ Teachers now have high expectations for all pupils to make substantial progress in their              
learning, and the school has developed effective systems to ensure that those who have              
fallen behind will catch up quickly through targeted support offered the same day. Highly              
effective support was seen in Year 6 where a small group of lower attaining pupils made                
brisk progress in learning how to use abstract nouns to support their writing. Questioning              
was sharp and expectations high. Pupils were motivated well through the effective use of              
the text The Nightmare Man. 
 

▪ Staff plan carefully to provide tasks that meet the needs of pupils who have special               
educational needs. They observe and assess this group of pupils carefully and plan             
activities so that this group of pupils can join in with the main class learning. Small group                 
support is used very effectively to speed up progress. 

 
▪ The Primary Writing Project has had a positive impact on the quality of teaching and on                

children’s skills in composing writing. It is implemented consistently throughout the school.            
The impact of this initiative can be seen in the pupils’ use of more imaginative language to                 
extend the quality of their writing. 
 

▪ The teaching of mathematics has improved significantly in recent months and the impact is              
clearly evident in outcomes at the end of Years 2 and 6 in 2017.  
 

▪ Relationships between pupils and adults are exemplary. As a result, pupils have very             
positive attitudes to learning. They thoroughly enjoy school and are very keen to be              
successful. 

 
Key points from lesson observations 

▪ Teaching is good in Year 1, as can be seen from the progress in children’s books. An                 
imaginative, well focused and thoroughly prepared lesson, based around a story about            
porridge, engaged the children well. Real porridge sliding out of a mug was used well to                
stimulate children to reach for a good range of descriptive vocabulary. The story board              
provided an effective structure for developing children’s skills in writing composition. Tasks            
were skillfully pitched to match the wide range of needs in the class.  
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Support staff worked effectively with the class teacher, especially in helping children with             
additional needs, for example in developing their ability to tell a story or in helping them to                 
concentrate during plenary sessions.  

 
▪ The effectiveness of teaching is also good in Year 2. The class teacher adapted her               

teaching well when the white board did not work. The Talk for Writing approach was used                
well to support pupils in learning how to edit their writing and make improvements.              
Modelling was effective and there were good opportunities for pupils to share their learning.              
Most pupils engaged well although a small number of boys lost interest in their learning               
because they were seated for too long on the carpet. A higher level of challenge needs to                 
be planned for the most able pupils to maximise progress. 

 
▪ In Year 3 a brisk start to a lesson about story plans immediately grabbed the children’s                

attention. Good use of recap helped children remember the lead-up activities of the             
previous week. The teacher usefully modelled the writing she expected the children to do              
and they settled quickly to their tasks, which required varying levels of independence,             
depending on children’s ability. Adult support was used very well to help direct the efforts               
of less able children.  

 
▪ In Year 4 teaching is outstanding. Expectations are very high. Planning of lessons is              

meticulous, with precise attention given to all children’s abilities and needs. Not a second is               
wasted as the lesson begins the moment children enter the room. The pace is fast, yet the                 
children rise to the challenge, for example when they had to work very quickly to look for                 
meanings and synonyms, using dictionaries and thesauruses. Activities for the middle           
attaining children engage and enthuse them, as when the teacher threw a huge ball to               
each child when she wanted them to respond to questions about the meaning of new               
vocabulary. Each child is held to account very effectively. Excellent work habits are             
expected and have been taught, meaning children can work independently for extended            
periods of time. Progress in children’s English books is outstanding, supported by high             
quality marking. 

 
▪ The quality of teaching in Year 5 is also good. The same well-structured approach to the                

teaching of writing was observed as seen in younger classes. In the lesson observed the               
teacher’s introduction was crisp and confident. Her questioning challenged children to use            
more adventurous vocabulary. Her explanation about how to design a story plan was very              
clear and children began work swiftly, with work adjusted to provide the right level of               
challenge for each group. Once the children had been working for a while, the teacher               
made some good quality interventions. She stopped the class and feedback good            
examples so as to give other children ideas and to help them understand how to produce                
their best work. 
 

▪ The most able pupils were observed making good progress in Year 6. The text The 
Unknown Forest was used well as a stimulus to develop pupils’ ability to use ambitious 
vocabulary in their writing. The teaching of writing skills is sequential and enables pupils to 
build up to preparing an extended piece of writing. Pupils worked productively to adapt a 
paragraph of their previous writing in to the style of the author. They were reminded to 
check their use of grammar, spelling and punctuation for accuracy. A small number of 
pupils did not need to spend time revising their writing. The use of a starter challenge 
would have helped to speed up their progress at a faster rate. 
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Summary of Work Scrutiny: Years 1-6 

 
• Work seen in books as part of the review clearly demonstrates good progress for pupils in                

reading, writing and mathematics.  
 
• Teachers set higher expectations for all pupils. As a result, work and pupils take pride of their                 

work. To improve handwriting further, pupils need to be encouraged to consistently join their              
writing.  
 

• Marking and feedback support learning well. Teachers recognise pupils’ achievements, identify           
next steps and challenge deeper thinking. Pupils use teachers’ comments and feedback to             
further their learning and extend their understanding. 

 
• The school’s curriculum ensures that pupils have access to the local history of the area and                

have opportunities to visit areas of special interest. There are many opportunities for pupils to               
use the topics they are studying or the class text as a basis for extended pieces of writing.  

 
• This year, standards in science and the foundation subjects have improved significantly.            

Workbooks show high expectations and sequential learning. The quality of pupils’ work is             
comparable to work in English and mathematics books.  

 
• The school is beginning to develop a progressive curriculum across the school, utilising the              

expertise and resources at Sacred Heart High School. This work has the potential to be               
innovative and will extend the curriculum at St Michael’s. A scrutiny of this work will form part of                  
the next review.  

 
• The school is involved in the Primary Writing Project and early indications show that the               

programme is rapidly raising the expectations of what children can achieve across all classes in               
the school. The book scrutiny showed an improvement in the quality and quantity of work,              
improved presentation and pride in activities, improved marking with children responding to            
challenges left for ‘Fix It’ time.  

 
• Overall, the quality in books and in work is now consistently good. Where teaching is strongest,                

workbooks demonstrate rapid progress.  
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PERSONAL DEVELOPMENT, BEHAVIOUR AND WELFARE 

Pupils’ personal development, welfare and behaviour are good. 
 
Personal development and welfare 

▪ The school’s work to promote pupils’ personal development is good. The executive head             
teacher and senior leadership team have ensured that a culture promoting the well-being of              
pupils is at the heart of the school’s work. Pupils are happy and enjoy school. Their                
manners and the respect towards adults and each other are exemplary. 

 
▪ The school provides a comprehensive programme to develop pupils’ personal and social            

awareness. There are well-planned opportunities for pupils learn about other faiths and to             
develop a broad understanding of other cultures. This supports strong spiritual, moral,            
social and cultural development. 

 
▪ There is a strong commitment to supporting pupils’ emotional well-being. The most            

vulnerable pupils receive sensitive and carefully targeted care, support and guidance. This            
enables them to access all aspects of the curriculum alongside their peers. 

 
▪ The school provides a wide range of opportunities for pupils to develop their             

self-confidence and self-esteem. Pupils’ aspirations for the future have been raised through            
their participation in the ‘Search for a hero!’ campaign. Their involvement in ‘The Angels of               
the North’ event is another example where pupils have proudly represented St Michael’s as              
part of the school choir. 

 
Behaviour 

▪ Children’s behaviour around the school is good. They move about the building sensibly             
and play considerately in the playground. New playground equipment has proved popular,            
for example hoops, hurdles and skip balls, and these enhance the children’s playtime             
experience. Children were observed queuing sensibly and patiently for their turn at            
jumping over the hurdles.  
 

▪ The large majority of pupils focus well on their learning and demonstrate good attitudes and               
a keenness to be successful. Very occasionally, a minority of pupils become disengaged             
with learning because the activities they are taking part in do not motivate or interest them                
enough. This is particularly the case in Years 1 and 2. 

 
▪ School leaders have a very sharp focus on pupils’ well-being, including their mental health.              

Any changes in pupils’ behaviour, however small, are discussed in meetings and very             
careful consideration is given to the support which is needed. Case studies demonstrate             
that this approach has enabled several pupils and their families to receive very effective              
support and guidance at an early stage.  

 
▪ The school has introduced rigorous and robust systems to challenge poor attendance.            

Consequently, attendance continues to rise although it remained below the national           
average last year. Current attendance shows improvement and is predicted to be in line              
with the national average. Where absence has the potential to impact on a pupil’s progress,               
school leaders are quick to intervene and work with parents to address issues. 
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OUTCOMES FOR PUPILS 

 
 
2017 outcomes improved significantly by the end of Year 6. Pupils made good and 
sometimes rapid progress from their starting points. 
 
The Effectiveness of the Early Years 
 
The effectiveness of the Early Years is good and improving and this is reflected in the 
steadily increasing proportion of children who achieve ‘a good level of development’ by 
the end of Year R.  
 
Skills on Entry  Below expectations with a significant number with 

weak skills in communication and language and 
personal, social and emotional development. 
 

% achieving good level of 
development 

2015: 50% 
2016: 60% 
2017: 62% 
2018 Prediction: 71% 
 

Outcomes Good; improving trend 
Outcomes judged to be good in last inspection. 
 

Additional Information  
There were 29 children in the 2017 cohort; 16 boys          
and 13 girls. Eight children were eligible for the pupil          
premium. Seven pupils had SEN; four were girls. 12         
children had EAL. 
 
Phonics skills are well taught. This supports early        
reading skills well. 
 
The disadvantaged children and those who have       
special educational needs make good progress      
because of the effective support they receive. 
 

 
Observation of Learning in Year R 
 
This was a well-planned literacy lesson based on the text The Enormous Turnip’. The story was                
introduced thoughtfully with a creative hook. This involved sharing a film clip of the school               
gardener, in which he explained that he was struggling to pull up the turnip from the garden and                  
requesting the help of the children. The teacher then acted as storyteller and a story map was                 
created together to represent the story. This led into a range of linked activities both indoors and                 
outdoors.  
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Main Strengths:  
▪ Good teaching and effective classroom support ensure that children make good progress in             

developing their speaking, listening and early reading, writing and number skills. The recent             
implementation of the Primary Writing Project has provided an increased focus on teaching             
reading through into writing. 
 

▪ Planning was clear. The classroom was well prepared and areas of learning were 
organised and resourced well. 

 
▪ Relationships were strong and behaviour was exemplary. 

 
▪ Questioning was used effectively. There was a strong focus on extending children’s 

vocabulary. Children’s engagement was encouraged through actions and repetition.  
 

▪ The teaching assistant supported learning well. 
 
Areas to Develop:  

▪ Take care not to move to quickly through the teaching stages. The story was new to the                 
children and the story pattern and structure was not yet sufficiently known. As a result, not                
all children were ready to move on to changing the main characters in the story. 

 
▪ Continue to develop the balance between challenging children to access a task            

independently and carrying out adult-directed activities.  
 
Evaluation of Current Early Years Provision 
 

▪ Children start school with skills and knowledge below those typical for their age and              
occasionally well below. Skills are least well developed in the specific areas of learning,              
including Literacy, Mathematics, Understanding of the world and Expressive arts and           
design. Children settle quickly in the happy, caring and supportive atmosphere. In both             
Nursery and Reception children are provided with numerous opportunities to develop           
self-confidence and independence. This ensures they are self-assured when exploring and           
finding things out for themselves.  
 

▪ The teaching of phonic skills is good. The phonics programme is delivered daily across the               
Early Years and parts of the learning environment are set up to further consolidate              
children’s phonological awareness. This is impacting positively on the development of early            
reading skills.  

 
▪ Children make good progress from their starting points. The environment has been            

transformed in recent months and children now benefit from access to a vibrant and              
stimulating environment in which to learn. This is coupled with higher expectations to make              
sure that children thrive and enjoy a very positive start to school life. The school predicts a                 
steady improvement in the proportion of children who achieve a good level of development              
at the end of Reception with 71% predicted to achieve GLD. This would represent              
children’s very strong progress from their starting points and would ensure that all are well               
prepared and confident to begin in Year 1.  
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▪ The early years provision is led confidently. Leaders have a clear view about the strengths               
and how to improve provision and children’s learning successfully. These improvements           
are based on a thorough understanding of children’s development as well as flexibility to              
adapt to the individual needs of pupils and support them as necessary.  
 

▪ Children’s progress is tracked very effectively. This enables staff to plan a curriculum for              
children that is both interesting and relevant. Next steps are identified in a timely fashion.               
As a result, adults have a very secure understanding of the individual learning needs of all                
children, including those who are disadvantaged. 

 
▪ Current priorities are driven by a determination to ensure the EYFS provision challenges all              

children, specifically the most able. As such, the school predicts an increasing number of              
children reaching the exceeding levels in Reading, Writing and Maths by the end of the               
Reception year in 2018. 
 

▪ Good progress has been made in increasing parental involvement in children’s learning this 
school year. Events such ‘Phonics Workshops’ and ‘Bonfire Bonanza’ have encouraged 
parents to play an active part in school life. 

 
▪ Safeguarding is effective. Risk assessments are robust and the indoor and outdoor            

learning environments are safe and secure which allows children to try out new             
experiences and take appropriate risks.  

 
Key Stage 1 
 
Year 1 Phonics Screen  

Year % passed % girls 
passed 

% boys 
passed 

National 
Average 

2014 77 79 75 74 
2015 43 50 33 77 
2016 83 85 81 81 
2017 79 75 83 81 

 
▪ Provision in Year 1 is good. Pupils make good progress in their phonics development and               

outcomes are broadly average over time. There is no significant trend in outcomes for boys               
and girls. 

 
▪ There were 10 disadvantaged pupils in the 2017 cohort; 6 passed the phonic screen which               

was a little below national.  
 

▪ There were 17 EAL pupils in this cohort; 70% passed the screen which was an excellent                
outcome for this group of pupils. 

 
▪ In 2017, the large majority of children achieved the expected standard in reading, writing              

and mathematics. 11% achieved greater depth in reading and mathematics but none            
achieved this is writing. Pupils get off to a good start in developing their reading skills which                 
is evident in the good outcomes in the Year 1 phonics screen. They enjoy reading and                
benefit from highly focused group and individual reading sessions. 
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Year 2 Outcomes 
End of Year 2: 2016 Attainment Outcomes 

 % 
Expected+ 

School 

% 
Expected+ 
National 

% 
GD 

School 

%  
GD 

National 
Reading 

 
60  74 3  24 

Writing 
 

60  65 0  13 

Mathematics 
 

60  73 17  18 

 
End of Year 2: 2017 Attainment Outcomes 

 % 
Expected+ 

School 

% 
Expected+ 
National 

% 
GD 

School 

%  
GD 

National 
Reading 

 
65 76 15 25 

Writing 
 

65 68 8 16 

Mathematics 
 

73 75 23 21 

 
2016 Summary 
In 2016, the proportion of pupils who achieved the expected level of understanding in reading,               
writing and mathematics was below national outcomes. A very small number achieved a higher              
level of understanding and none achieved the higher standard in writing. Boys did better than girls                
in reading and mathematics while girls did better in writing. The progress made by the               
disadvantaged pupils was not as strong as others in the school and the gaps in attainment                
widened. None of the eight pupils who accessed SEN Support achieved the expected standard              
which indicates the impact of support and intervention was not effective enough. 
2017 Outcomes 

▪ 2017 outcomes, which have been externally moderated, present a much more positive            
picture in all areas. The school has been particularly successful in increasing the proportion              
of pupils who achieve greater depth, especially in reading and writing. There were 26 pupils               
in the cohort; 15 girls and 11 boys. 16 children had EAL, 8 had SEN and 10 were                  
disadvantaged. 

 
▪ 2017 outcomes reflect improving attainment by the end of Year 2. Standards improved             

from below average overall to broadly average in writing and mathematics. Although            
improving, outcomes in reading were still below average. Progress accelerated quickly as a             
result of significantly improved teaching from Term 2 of 2016/17 and excellent intervention             
strategies.  

 
▪ Boys did better than girls in 2017 although this is not a trend over time. 

 
▪ Children who have EAL do consistently well; this is the case in all classes across the                

school.  
▪ Pupils who have special educational needs also make good progress from their individual             

starting points. They benefit from focused teaching and effective help and small-group            
support. 
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2017 Attainment Gaps: Disadvantaged Pupils 
 Reading 

Expected 
Reading 
Greater 
Depth 

Writing 
Expected 

Writing 
Greater 
Depth 

Mathematics 
Expected 

Mathematics 
Greater  
Depth 

All Pupils 65 17 65 8 73 23 
Disadvantaged 50 7 50 7 64 7 
Gap -15 -10 -15 -1 -9 -16 

 
▪ The school is maintaining a focus on the progress of the disadvantaged pupils.             

disadvantaged pupils, particularly the most able. As detailed above, the standard achieved            
by the disadvantaged were lower than others in the school. However, these pupils made              
good progress from their starting points because of effective targeted support. 

 
Year 6 Outcomes 
 
2016 Attainment Outcomes 

 %  
Ex+ 
Sch 

%  
Ex+ 

National 

Scaled 
Score 
School 

Scaled 
Score 

National 

% 
HS 

School 

% 
HS 

National 
Reading 60  

 
66 101.3 103 14  19 

Writing  67  
 

74   17  15 

Maths 53  
 

70 102.8 103 14  17 

GPS 66  
 

77 103.6 104 24  22 

RWM 48  
 

53   7  5 

 
2017 Attainment Outcomes 

 %  
Ex+ 
Sch 

%  
Ex+ 

National 

Scaled 
Score 
School 

Scaled 
Score 

National 

% 
HS 

School 

% 
HS 

National 
Reading 67  

 
71 102.0 104.0 17  25 

Writing  80 
 

76   23 18 

Maths 93  
 

75 106.0 104.0 30  17 

GPS 87  
 

77 107.0 104.0 30  31 

RWM 67  
 

61   10 9 

 
 
2017 Attainment Gaps: Disadvantaged Pupils 
 Reading 

Expected 
Reading 
Higher 
Standard 

Writing 
Expected 

Writing 
Higher 
Standard 

Mathematics 
Expected 

Mathematics 
Higher 
Standard 

All Pupils 67 17 80 23 93 30 
Disadvantaged 58 17 67 17 83 25 
Gap -9 0 -13 -5 -10 -5 
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Average Progress Measures 
Subject 2016 Average 

Scores 
2017 Average 
Scores 
All Pupils 

2017 Average 
Scores 
Disadvantaged 

Average progress reading 
 

-1.3 -0.7 -1.4 

Average progress writing 
 

0.4 1.6 0.4 

Average progress mathematics 
 

-2.3 2.3 1.7 

Key: Yellow: Average, Orange: Below Average, Light Green: Above Average 
 
2016 Summary 
 
In 2016, the proportion of pupils who achieved the national standard in reading, writing and               
mathematics (48%) was below the attainment floor of 65%. A much higher proportion of girls met                
the expected standard in all subjects. Standards were well below average in mathematics. 7% of               
pupils reached the higher standard on the combined indicator which was broadly average.             
Progress scores were average in writing, below in reading and significantly low in mathematics.              
There were significant attainment and progress gaps for the disadvantaged pupils. 
 
2017 Outcomes 
 
Outcomes improved significantly in 2017. They were above average in writing, mathematics and             
in GPS. There was good improvement in reading although outcomes remained a little below              
average. Outcomes are moving to good by the end of Year 6; the priority for the school is to                   
improve outcomes in reading and this is a very focused priority for the coming year. 
 

▪ 67% of pupils achieving the expected standard in reading, writing and mathematics against             
the provisional national average of 61%. This represents significant improvement on the            
previous year. 67% of children achieved the expected standard in reading (71% national),             
80% in writing (76% national) and 93% in mathematics (75% national). In addition, 87% of               
pupils achieved the expected standard in the EGPS test (77% national). These are             
excellent outcomes for the school. A small number of children were within one or two               
marks of achieving the age-expected standard or above.  

 
▪ 10% of pupils achieved the higher standard in reading, writing and mathematics. This             

represents good improvement on the previous year (7%) and reflects the higher level of              
challenge planned for the most able pupils across the school. 

 
▪ Those pupils who are eligible for the pupil premium and those who have special              

educational needs have made good progress this school year. Support and intervention            
have been targeted very carefully to maximise progress. As a result, outcomes for the              
disadvantaged pupils are much closer to those of others in the school. Pupils who have               
special educational needs have did well in comparison with similar pupils nationally. 

 
▪ The average progress scores showed good improvement in all areas and specifically in             

mathematics. The progress gaps for the disadvantaged pupils are steadily closing. 
 

▪ The teaching of writing skills is very effective. Skills are taught progressively across the              
school and learning is based skilfully on high-quality texts. 
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▪ The teaching of mathematics has improved significantly over a short space of time. The              
impact is evident in the above average outcomes by the end of Year 6 in 2017. High levels                  
of challenge are evident in pupils’ books. Teachers prioritise arithmetic fluency, which then             
moves smoothly into developing pupils’ problem-solving and reasoning skills. This is           
resulting in a higher level of pupil confidence in mathematics. 
 

▪ Improving outcomes in reading will continue to be a main improvement priority. Teachers             
are providing more opportunities for pupils to practise and improve their reading. The lower              
attaining pupils are making better use of their phonics skills when decoding words in their               
reading books. The most able readers now need to be challenged more to extend their               
higher-level skills to help them gain a deeper understanding of texts. The current             
predictions suggest standards in reading will improve at the end of each key stage in 2018. 
 

▪ Pupils make good progress across year groups. There is some outstanding teaching,            
especially in Key Stage 2 and in small-group support. 

 
 

 
RECOMMENDATIONS 

 
 

1. Maintain a focus on improving the quality of teaching by ensuring that all teachers: 
 

- reducing the small amount of slightly off-task behaviour in Key Stage 1 
- ensuring all teachers fully extend the learning of the most able pupils 

 
2. Further develop leadership and management, by: 

 
- maintaining a focus on the impact of the use of the pupil premium funding to improve 

outcomes for the disadvantaged pupils 
- reviewing, in discussion with the Diocese, governance arrangements in the light of the 

school’s conversion to the MAT 
 

3. Maintain a focus on improving outcomes in reading, by: 
 

- increasing the proportion of pupils who achieve the expected standard in the Year 1  
phonics screen 

- providing more opportunities for the most able pupils to develop higher-order reading skills 
 

4. Continue to improve overall attendance and reduce the persistent absence rates of a 
significant minority of pupils. 
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