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SCHOOL AGENDA 
 
The head teacher of St Aloysius Federation continues to act as executive head teacher across St                
Michael’s and the St Aloysius Federation. He will remain in post until a permanent head teacher is                 
appointed. The executive head teacher, working closely with senior leaders, continues to set very              
high expectations and pursues further improvement relentlessly. 
 
The executive head teacher and senior leaders know the school very well. The school              
self-evaluation is precise and accurate and clearly informs priorities and plans for improvement. It is               
based directly on the school’s performance.  
 

▪ The head of school will retire at the end of the autumn term. The leader for teaching and                  
learning has been appointed to this post for a two-year period. She will take maternity leave                
from March 2018 with an expected return date of October 2018. The executive head teacher,               
alongside the Chief Executive Officer of Sacred Heart Partnership of schools, is currently             
considering the school’s options to internally cover the head of school position during the              
maternity leave. 

 
▪ The deputy head teacher from St Aloysius oversees the school to school support programme.              

She works very closely with the teaching and learning lead at St Michael’s. Due to very                
effective leadership, the quality of teaching and learning have rapidly improved over the past              
two terms. 

 
▪ The school has converted to an academy under the sponsorship of Sacred Heart Catholic              

High School Multi-Academy Trust (MAT). Shared policies and procedures are being           
developed, including those which relate to SEND, IT, attendance and a progressive            
curriculum. 

 
▪ An interim executive board (IEB) was established last school year. The board included six              

governors with some external expertise provided by Diocese and the main school in the              
multi-academy trust. The IEB has changed to form a Local Governing Board (LGB) of Sacred               
Heart MAT. The aim is to increase the number of the LGB this school year. 



 
▪ Staff from St Aloysius Federation continue to provide a high level of support, particularly in               

supporting teaching and learning. The main priorities for the coming year were discussed and              
include: 
 

- Continued focus on improving and refining the quality of teaching 
- Ensuring challenge is embedded across the curriculum and especially in mathematics 
- Further speeding up the progress of SEN pupils across the school 
- Establishing a purposeful and meaningful reading curriculum with a specific focus on            

reading comprehension 
- Launching a new school website which is fully compliant 

 
▪ The school business manager from St Aloysius continues to provide highly effective            

administrative support. The impact of her work is clearly evident in the rigorous financial              
systems and the greatly improved learning environment. Several areas of the school,            
including the main school office, have been refurbished and reorganised to boost efficiency.             
The whole school has been thoroughly cleaned and redecorated. The lower Key Stage 2              
cloakroom has been converted to form an additional intervention space. A potential            
safeguarding issue relating to the main school gate has been addressed. 

 
▪ The Inclusion Autumn Update was discussed as part of the visit. The following strengths were               

identified: 
 

- The achievement of the EAL pupils 
- The improved progress made by the disadvantaged pupils 
- The good progress made by pupils who have SEN in comparison with similar pupils nationally 

 
Main priorities for 2017-18 include: 

 
- Narrowing any gaps in performance for the disadvantaged pupils in the current Year 1 
- Evaluating the impact of new interventions, including Lexia, on outcomes for the            

disadvantaged and those who have SEN 
- Evaluating the impact of additional sessions from the Educational Psychologist 
- Ensuring a smooth changeover to a new inclusion leader when the current head of school               

retires. 
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OUTCOMES FOR PUPILS 

 
 
The Effectiveness of the Early Years 
 
The effectiveness of the Early Years is good and improving and this is reflected in the 
increased proportion of children who achieved ‘a good level of development’ in 2017.  
 
Skills on Entry  Below expectations with a significant number with 

weak skills in communication and language and 
personal, social and emotional development. 
 

% achieving good level of 
development 

2014: 28% 
2015: 50% 
2016: 60% 
2017: 62% 
 

Outcomes Good; improving trend 
Outcomes judged to be good in last inspection. 
 

Additional Information Teaching was judged to be strong across Nursery and 
Reception. 
 
The 2016 cohort was girl-heavy. Boys did better than 
girls in literacy and mathematics.  
 
There were 29 children in the 2017 cohort; 16 boys 
and 13 girls. Eight children were eligible for the pupil 
premium. Seven pupils had SEN; four were girls. 12 
children had EAL. 
 
Phonics skills are well taught. This supports early 
reading skills well. 
 
The disadvantaged children and those who have 
special educational needs make good progress 
because of the effective support they receive. 
 

 
▪ The baseline summary showed the vast majority of children in the 2017 cohort joined the               

Reception year with skills and knowledge which were much lower than what is typically              
expected for their age. Around 17% were working at the expected level on entry to Year R                 
across the areas of learning. 

 
▪ In 2017, two of the disadvantaged children achieved GLD. Four of the disadvantaged children              

had SEN and one joined the school late in the year. When the data is filtered, 66% of children                   
achieved GLD. 
 

▪ A higher proportion of boys achieved this measure (69%) to girls (54%) but two girls had very                 
complex needs and were not expected to achieve GLD. The EAL children did very well with                
75% achieving GLD and they demonstrated strong performance across the areas of learning. 
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▪ Leaders have identified the need to increase to proportions of children who exceed             

expectations to move outcomes to outstanding. 
 

▪ Teaching across the early years is consistently good and there is the potential to quickly move                
it to grade 1 provision. 

 
▪ The early years curriculum provides depth and breadth across the areas of learning. Phonics              

skills are taught in a systematic way. Children respond well to the routine, to the small focus                 
groups and to the enthusiastic delivery of adults: every child is engaged, taking part and able                
to apply their phonic skills to their reading and writing. 

 
▪ Children make fast progress in developing their personal, social and emotional skills because             

expectations are very high. They behave very well and focus on their learning as soon as they                 
start school. Children very quickly learn the routines of the early years and follow adults’               
instructions straight away. They settle down to their tasks and develop sustained            
concentration. This was evident during the tour of the school when children were observed              
engaging very well in a good range of interesting activities. 
 

▪ The leadership of the early years is ambitious and focused. Staff in the early years team work                 
very closely together to celebrate the strengths and further improve provision. The indoor and              
outdoor learning environments have been developed well to support learning. 

 
▪ The 2017-18 cohort includes a higher proportion of boys. Baseline information shows children             

in this cohort are performing at a higher level in Communication and language and in               
Personal, social and emotional development. 
 

The priorities for the coming year were discussed. These include: 
 
▪ Continuing to develop the curriculum so that all pupils are excited and stretched and the 

proportions who exceed expectations 
 

▪ Narrowing the gaps in performance for the disadvantaged children and between boys and 
girls, taking the composition of different cohorts into account 
 

▪ Further developing the curriculum including through the extension of opportunities outdoors. 
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Key Stage 1 
 
Year 1 Phonics Screen  

Year % passed % girls 
passed 

% boys 
passed 

National 
Average 

2014 77 79 75 74 
2015 43 50 33 77 
2016 83 85 81 81 
2017 79 75 83 81 

 
▪ Provision in Year 1 is good. Pupils make good progress in their phonics development in Year                

1. Outcomes are broadly average over time. There is no significant trend in outcomes for boys                
and girls. 

 
▪ There were 10 disadvantaged pupils in the 2017 cohort; 6 passed the phonic screen which               

will be a little below national.  
 

▪ There were 17 EAL pupils in this cohort; 70% passed the screen which is an excellent                
outcome for this group of pupils. 

 
▪ In 2017, the large majority of children achieved the expected standard in reading, writing and               

mathematics. 11% achieved greater depth in reading and mathematics but none achieved this             
is writing. Pupils get off to a good start in developing their reading skills which is evident in the                   
good outcomes in the Year 1 phonics screen. They enjoy reading and benefit from highly               
focused group and individual reading sessions. 

 
 
Year 2 Outcomes 
 
End of Year 2: 2016 Attainment Outcomes 

 % 
Expected+ 

School 

% 
Expected+ 
National 

% 
GD 

School 

%  
GD 

National 
Reading 

 
60 (62) 74 3 (24) 24 

Writing 
 

60 (69) 65 0 (15) 13 

Mathematics 
 

60 (75) 73 17 (19) 18 

2017 provisional outcomes are shown in parentheses. 
 

▪ In 2016, the proportion of pupils who achieved the expected level of understanding in reading,               
writing and mathematics was below national outcomes. A very small number achieved a             
higher level of understanding and none achieved the higher standard in writing. Boys did              
better than girls in reading and mathematics while girls did better in writing. The progress               
made by the disadvantaged pupils was weak and the gaps in attainment widened. None of               
the eight pupils who accessed SEN Support achieved the expected standard which indicates             
the impact of support and intervention was inadequate, 
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End of Year 2: 2017 Attainment Outcomes 
 % 

Expected+ 
School 

% 
Expected+ 
National 

% 
GD 

School 

%  
GD 

National 
Reading 

 
65 76 15 25 

Writing 
 

65 68 8 16 

Mathematics 
 

73 75 23 21 

. 
▪ 2017 outcomes, which were externally moderated, present a much more positive picture in all              

areas. The school has been particularly successful in increasing the proportion of pupils who              
achieve greater depth, especially in reading and writing. Evidence suggests provision in Year             
2 is now good. Teaching is consistently good and the school has ample evidence from               
monitoring to confirm this. 

 
▪ Cohort Context: There were 26 pupils in the cohort; 15 girls and 11 boys. 16 children had                 

EAL, 8 had SEN and 10 were disadvantaged. 
 

▪ The overall attainment of Year 2 pupils is improving in all reading, writing and mathematics. In                
2017, standards have improved from below average to broadly average in writing and             
mathematics. This represents good progress from a low baseline. Progress accelerated           
quickly as a result of significantly improved teaching from Term 2 of 2016/17 and excellent               
intervention strategies. Although there was improvement, outcomes in reading are improving           
at a slightly slower rate although 15% of pupils achieved greater depth which was a 12%                
improvement. 
 

▪ Boys did better than girls in 2017 although this is not a trend over time. 
 

▪ Those pupils eligible for the pupil premium achieved well in 2017 with 70% achieving the               
expected standard across the board. This is because these pupils receive additional bespoke             
support and intervention to help quickly speed up their progress. 
 

▪ Children who have EAL do consistently well; this is the case in all classes across the school.  
 

▪ Pupils who have special educational needs also make good progress from their individual             
starting points. They benefit from focused teaching and effective help and small-group            
support. 
 

The priorities for the coming year were discussed. These include: 
 

▪ Maintaining a focus on improving outcomes for the most able pupils and provide more              
opportunities for pupils to use and apply their knowledge in a range of subjects and activities 

 
▪ Continuing to extend the curriculum to guarantee the disadvantaged pupils and those who             

have SEN have access to a vibrant and exciting curriculum 
 

▪ Keeping an eye on any potential gaps in attainment and progress between boys and girls. 
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Year 6 Outcomes 
 
2016 Attainment Outcomes 

 %  
Ex+ 
Sch 

%  
Ex+ 

National 

Scaled 
Score 
School 

Scaled 
Score 

National 

% 
HS 

School 

% 
HS 

National 
Reading 60 (77) 

 
66 101.3 103 14 (20) 19 

Writing  67 (80) 
 

74   17 (24) 15 

Maths 53 (70) 
 

70 102.8 103 14 (17) 17 

GPS 66 (80) 
 

77 103.6 104 24 (22) 22 

RWM 48 (77) 
 

53   7 (13) 5 

2017 teacher assessment shown in parentheses. 
 
2017 Attainment Outcomes 

 %  
Ex+ 
Sch 

%  
Ex+ 

National 

Scaled 
Score 
School 

Scaled 
Score 

National 

% 
HS 

School 

% 
HS 

National 
Reading 67 

 
71 102.0 104.0 17  25 

Writing  80 
 

76   23 18 

Maths 93  
 

75 106.0 104.0 30  17 

GPS 87  
 

77 107.0 104.0 30  31 

RWM 67  
 

61   10 9 

 
Average Progress Measures: All Pupils 
Subject 2016 Average 

Scores 
2017 Average 
Scores 

Average progress reading 
 

-1.3 -0.7 

Average progress writing 
 

+0.4 +1.6 

Average progress mathematics 
 

-2.3 +2.4 

 
In 2016, the proportion of pupils who achieved the national standard in reading, writing and               
mathematics (48%) was below the attainment floor of 65%. A much higher proportion of girls met the                 
expected standard in all subjects. Standards were well below average in mathematics. 7% of pupils               
reached the higher standard on the combined indicator which was broadly average. Progress scores              
were average in writing, below in reading and significantly low in mathematics. 
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Outcomes improved significantly in 2017. They were above average in writing, mathematics and in              
GPS. There was good improvement in reading although outcomes remained a little below average.              
Outcomes are moving to good by the end of Year 6; the priority for the school is to improve                   
outcomes in reading and this is a very focused priority for the coming year. 
 

▪ 67% of pupils achieving the expected standard in reading, writing and mathematics against             
the provisional national average of 61%. This represents significant improvement on the            
previous year. 67% of children achieved the expected standard in reading (71% national),             
80% in writing (76% national) and 93% in mathematics (75% national). In addition, 87% of               
pupils achieved the expected standard in the EGPS test (77% national). These are excellent              
outcomes for the school. The average progress scores were above average in writing and              
mathematics but still below in reading although the gap narrowed. 

 
▪ 10% of pupils achieved the higher standard in reading, writing and mathematics. This             

represents good improvement on the previous year (7%). 
 

▪ The school was very successful in increasing the proportions of children who achieved the              
higher standard. Pupils did particularly well in writing, mathematics and in the GPS test. 17%               
achieved the higher standard in reading which was an increase of 3% on the previous year                
but still below the national average of 25%. 

 
▪ Those pupils who are eligible for the pupil premium and those who have special educational               

needs have made good progress this school year. Support and intervention have been             
targeted very carefully to maximise progress. As a result, outcomes for the disadvantaged             
pupils are now in line with others in the school. The disadvantaged pupils performed              
particularly well in the GPS test. Pupils who have special educational needs have did well in                
comparison with similar pupils nationally. 

 
▪ A small number of children were within one or two marks of achieving the age               

expected standard or above.  
 

▪ Predictions and targets for 2018 will be discussed as part of the next monitoring visit for the                 
school in November. 
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PROGRESS IN ADDRESSING ISSUES FROM THE LAST INSPECTION 

 
 
St Michael’s will be inspected within three years of joining Sacred Heart MAT. The              
inspection issues will relate to the predecessor school. However, it is useful to refer back               
to these issues as part of each SIA visit and termly overall effectiveness review. 
 
Issue 1 
  

▪ Improve the quality of teaching so that all groups of pupils make at least good               
progress, especially in mathematics, by:  
– planning and delivering activities that are well matched to pupils’ needs and that ensure               
that gaps in learning are promptly addressed  
– having higher expectations for pupils’ outcomes based around the school’s recently            
established pupil progress tracking information, linked to the national curriculum  
– consistently implementing the school’s marking policy 
 

The Teaching and Learning Report, Autumn 2017, outlines the impact of action taken to improve               
the effectiveness of teaching. The leadership of teaching and learning is highly effective. Leaders              
ensure teachers have opportunities to observe outstanding practice and have access to            
well-planned professional development. At the time of the visit, teachers had already taken part in               
their performance review and targets have been set for the coming year. Regular and systematic               
checks on the quality of teaching and the impact it has on outcomes for pupils are a key factor in                    
the improved progress pupils make across the school. 
 
The strong focus the school has placed on increasing challenge for all pupils has clearly impacted                
on pupil outcomes. Tasks are differentiated skilfully so that all pupils can achieve well from their                
starting points. This is swiftly moving learning on.  
 
The school’s involvement in The Primary Writing Project has secured the high-quality of teaching              
in writing across the school. The focus will now be placed on the teaching of reading skills. The                  
school improvement plan outlines the action the school will take to support the most able readers                
in developing higher order reading skills. 
 
Issue 2 

 
▪ Further improve attendance levels and reduce persistent absence.  

 
Trends over Time 
 2015 2016 2017 2018 Target 2016 NA 
% PA 10% 21.4 19.1 12.3 8 8.2 
% Absence 6.3 5.7 5.0 4.0 4.0 

 
Leaders at St Michael’s are working closely with Sacred Heart to implement effective systems to               
promote good attendance and reduce persistent absenteeism. New incentives have been           
implemented and the consequences of persistent lateness have been reviewed. As a result,             
attendance is improving and persistent absenteeism is reducing steadily. 
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Monitoring arrangements were tightened last school year but, at 95%, attendance remained below             
the national average. The new attendance officer, who took up his post in May 2017, has                
very quickly formed strong working relationships with pupils and their families where attendance is              
low or there is potential persistent absenteeism. The school is working very closely with a number                
of pupils and their families where absence is a barrier to learning.  
 
The executive head teacher has completed a full analysis of attendance and persistent             
absenteeism last school year. Systems for monitoring attendance have been enhanced through            
joint working with Sacred Heart. Some of the key points from the data analysis include: 
 

● In most classes across the school, absence rates were broadly average. They were pulled              
down by overall attendance in Years 2 and 3. This was a result of the low attendance of a                   
core minority of pupils. 

 
● Girls and boys attend at a similar rate. Pupils who have been identified as disadvantaged               

have lower absence rates. Girls have a higher level of persistent absenteeism than boys. 
 

● BME (Black and Minority Ethnic) children have strong attendance rates which are better             
than the national average.  

 
● Levels of persistent absenteeism improved from 21.4% in 2015 to 12.3 by the end of               

2016%.  Despite the improvement, it is still higher than average. 
 

● With all groups, the levels of attendance improved in 2016/17 and persistent absence             
reduced. 

 
● Improving attendance is a significant challenge for the school and it will remain a school               

improvement priority in the next school year.  
 

● The impact of work since term 3 of 2016/17 has resulted in improved attendance rates               
across all groups within the school. Further targeted work to support and challenge those              
pupils identified as vulnerable to attendance lower than the national average (96%) is             
ongoing and proving to be successful. Early indications in 2017/18 show a further improved              
trend. School leaders are confident the school absence target of 96% for this year will be                
achieved as a result of the incentives and sanctions now have in place. 

 
● Where absence has the potential to impact on a pupil’s progress, school leaders are quick               

to intervene and work with parents to find solutions to problems.  
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Issue 3 
 

▪ Improve systems for recording pupils’ behaviour, including ensuring that the 
school’s documentation for exclusions is in line with national guidance.  
 

Last school year, a new system for managing pupil behaviour was implemented and the school’s               
documentation for exclusions reviewed to ensure it met requirements. Behaviour and attitudes to             
learning are consistently good and increasingly exemplary. This was evident during the tour of the               
school when children were observed demonstrating high levels of engagement and interest in             
learning. Pupils conduct themselves well in and around school. They are very polite and take a                
pride in their school. Pupils are much keener to learn. Their work is well presented, neat and                 
increasingly accurate.  
 
Leaders are very focused on identifying any issues relating to mental health. All staff take               
responsibility for identifying any children who are vulnerable and senior leaders quickly act to              
ensure they receive the most appropriate support. 
 
A number of new initiatives have had a remarkable impact on pupils’ self-esteem and              
self-confidence. The Search for the Hero programme has motivated pupils exceptionally well to             
identify and talk about their future hopes and dreams and to think about those people who inspire                 
them to work hard and be successful. This is part of the whole school drive to Aim High….Reach                  
Higher! 
 
Issue 4 

 
▪ Improve outcomes for pupils, including disadvantaged pupils, by:  

 
– ensuring that subject leaders for English and mathematics take prompt action to rapidly 
improve the quality of teaching and pupils’ outcomes in their areas of responsibility  
– ensuring that senior and subject leaders regularly and rigorously check that planned 
actions are improving the quality of teaching, learning and assessment and outcomes for 
pupils  
– further improving the quality of the curriculum so that it better meets the needs of pupils, 
particularly in mathematics and science  
– improving the strategic challenge provided by governors, building on the work of the 
recently established local authority monitoring and support group  
 – improving the planning, monitoring and evaluation of pupil premium spending, ensuring 
that all eligible pupils across the school benefit and make good progress.  
 

Data shows that, across the school. The progress of the disadvantaged pupils is speeding up. As                
a result, the disadvantaged pupils did as well as others on the school by the end of Years 2 and 6                     
in 2017. The use of the pupil premium is carefully planned so support and intervention can be                 
targeted where they are most needed. 
 
An external review of the school’s use of the pupil premium should be undertaken in order 
to assess how this aspect of leadership and management may be improved.  
 
A Pupil Premium Strategy is now in place and the any gaps in performance have either been                 
eradicated or are quickly narrowing. The executive head teacher is considering arranging an             
external review of the use of the pupil premium in the new year. 

11 
 



 
An external review of governance should be undertaken in order to assess how this aspect 
of leadership and management may be improved. 
 
Since the last inspection, the previous governing board has been disbanded and an IEB 
established. The IEB became a Local Governing Board when the school joined Sacred Heart 
MAT. 
 
Expected date of next inspection: Currently within three years of converting to an academy 

 
ACTIONS FOR THE SCHOOL 

 
The following actions have been identified by the school: 
 

1. Clarify the roles and responsibilities of senior leaders during a time of leadership change. 
 

2. Maintain a focus on improving the quality of teaching by ensuring that all teachers: 
 

- Continue to be set high expectations for all pupils 
 

- Extend their use of marking and feedback to support learning 
 

- Develop classroom environments as ‘Tools for Learning’ 
 

3. Eliminate any gaps in performance for the disadvantaged pupils by ensuring access to a 
vibrant and exciting curriculum. 

 
4. Extend the level of challenge planned for the most able children in the Early Years to 

increase the proportions who exceed expectations. 
 

5. Further extend the reading and writing curriculum to secure even higher standards 
 

6. Extend the practical approach to teaching mathematics to develop fluency, understanding 
and application 

 
7. Improve the attendance and reduce the persistent absence rates of a significant minority of 

pupils. 
The actions identified by the school will be revisited as part of the next external monitoring 
visit. 

 
FUTURE SUPPORT 

 
A follow-up monitoring visit has been planned for November 20 2017. This will be followed by a 
meeting of the MSG on December 8. The spring term SIA visit will be planned for late January 
2018. 
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